
 

TOC and Preface:  

MOOCs and Open Education Around the World 
Curtis J. Bonk, Mimi Miyoung Lee, Thomas C. Reeves, 

Thomas H. Reynolds 

To be Published by Routledge, Spring 2015 

 

Book Info: http://routledge-ny.com/books/details/9781138807419/  

Preface (free): http://publicationshare.com/moocsbook/  

 

Dedication: “To all the inquisitive, informal, 

nontraditional, and educationally disadvantaged learners 

around the world who can benefit from innovative learning 

alternatives and options. May this book help open a few new 

doors and windows for you.” 

 

 

Table of Contents 
 

OPENING MATTER: Forewords, Preface, and Acknowledgements 

i. Foreword #1: The Role of MOOCs in the Future of Education, by George 

Siemens, University of Texas Arlington, USA 

ii. Foreword #2: Open(ing up) Education for All…Boosted by MOOCs?, Fred 

Mulder, UNESCO/ICDE Chair in Open Educational Resources at the Open 

University of the Netherlands 

iii. Preface: Actions Leading to “MOOCs and Open Education Around the 

World,” Curtis J. Bonk, Indiana University, USA, Mimi Miyoung Lee, University 

of Houston, USA, Thomas C. Reeves, The University of Georgia, USA, and 

Thomas H. Reynolds, National University, USA 

 

PART ONE. MOOCs and Open Education: Historical and Critical Reflections 
1. The MOOC Misstep and the Open Education Infrastructure, David Wiley, 

Co-founder and Chief Academic Officer, Lumen Learning, USA 

2. The Single Canon: MOOCs and Academic Colonization, Karen Head, The 

Georgia Tech Institute of Technology, USA 

3. MOOCs and Open Education in Japan: A Case of the Open University of 

Japan, Kumiko Aoki, The Open University of Japan 

  

PART TWO. Open Education Opportunities Now and On the Horizon 
4. MOOCs, MERLOT, and Open Educational Services, Gerard L. Hanley, 

Executive Director, MERLOT and Assistant Vice Chancellor, California State 

University, Office of the Chancellor, USA 

5. Enabling Open Education: A Feasibility Protocol for Australian Higher 

Education, Carina Bossu, University of Tasmania, Australia, David Bull, 

University of Southern Queensland, Australia, and Mark Brown, Dublin City 

University, Ireland 

http://routledge-ny.com/books/details/9781138807419/
http://publicationshare.com/moocsbook/


 

6. Open Education at the University of Cape Town, Laura Czerniewicz, Glenda 

Cox, Cheryl Hodgkinson-Williams, and Michelle Willmers, University of Cape 

Town, South Africa 

  

PART THREE. Researching and Evaluating Notions of MOOCs and Openness 
7. Strange Bedfellows?!: What can MOOCs learn from Distance Education?, 

Markus Deimann, Alexander Lipka, and Theo Bastiaens, FernUniversität in 

Hagen, Germany 

8. MOOCs Downunder: Insights from the Open2Study Experience, Maggie 

Hartnett, Massey University, New Zealand, Mark Brown, Dublin City University, 

Ireland, Amy Wilson, Massey University, New Zealand 

9. Reflections of an Early MOOC Provider: Achievements and Future 

Directions, Jeff Haywood, Amy Woodgate, and David Dewhurst, University of 

Edinburgh, Scotland, UK 

  

PART FOUR. Thoughts on the Quality of MOOCs and OER 

10. AMP: A Tool for Characterizing the Pedagogical Approaches of MOOCs, 

Karen Swan, Scott Day, Leonard Bogle, and Traci van Prooyen, University of 

Illinois Springfield, USA 

11. Quality Assurance for Open Educational Resources: What’s the Difference?, 

Sanjaya Mishra, Commonwealth of Learning, New Delhi, India, and Asha 

Kanwar, Commonwealth of Learning, Vancouver, BC, Canada 

12. MOOCs for Opening Up Education and the OpenupEd Initiative, Fred 

Mulder, UNESCO Chair in Open Educational Resources at the Open University 

of the Netherlands, Darco Jansen, European Association of Distance Teaching 

Universities (EADTU), The Netherlands 

  

PART FIVE. Innovative Courses, Programs, and Models of Instruction 

13. Unbundling Higher Education and the Georgia Tech Online M.S. in 

Computer Science: A Chronicle, Richard DeMillo, The Georgia Tech Institute 

of Technology, USA 

14. Creating a Temporary Spontaneous Mini-Ecosystem through a MOOC, Paul 

Kim, Stanford University, USA and Charlie Chung, Class Central, USA 

15. Learning about MOOCs by Talking to Students, Chuck Severance, University 

of Michigan, USA 

16. The Collaborative Design and Development of MOOCs for Teacher 

Professional Development, Bernard Robin, and Sara McNeil, University of 

Houston, USA 

17. Feminist Alternatives to Massive Open Online Courses (MOOCs): The 

Inception of the Distributed Open Collaborative Course (DOCC)  

1. Erika M Behrmann, Bowling Green State University, USA 

2. Radhika Gajjala, Bowling Green State University, USA 

3. Elizabeth Losh, University of California, San Diego, USA 

4. T.L. Cowan, The New School, USA 

5. Penelope Boyer, San Antonio, TX, USA 

6. Jasmine Rault, The New School, USA 



 

7. Laura Wexler, Yale University, USA  

8. CL Cole, University of Illinois, USA 

  

PART SIX. MOOCs and Open Education in the Developing World 
18. Changing the Tune: MOOCs for Human Development? – A Case Study, 

Balaji Venkataraman and Asha Kanwar, Commonwealth of Learning, Vancouver, 

BC, Canada 

19. Harnessing the Power of Open Learning to Share Global Prosperity and 

Eradicate Poverty, Sheila Jagannathan, World Bank, Washington DC, USA 

20. The Glocalization of MOOCs in Southeast Asia, Zoraini Wati Abas, 

Universitas Siswa Bangsa Internasional – The Sampoerna University, Jakarta, 

Indonesia  

21. Situating MOOCs in the Developing World Context: The Philippines Case 

Study, Melinda dela Pena Bandalaria and Grace Javier Alfonso, University of the 

Philippines Open University, the Philippines 

22. OER and MOOCs in Africa: The AVU Experience, Griff Richards, Athabasca 

University, Canada; Bakary Diallo, African Virtual University, Nairobi, Kenya 

 

PART SEVEN. MOOC and Open Learning Alternatives in Corporate Settings 

23. Open Learning in the Corporate Setting, Elliot Masie, The Learning 

CONSORTIUM @ The MASIE Center, USA 

24. ALISON: A New World of Free Certified Learning, Mike Feerick, CEO & 

Founder, ALISON, Ireland 

25. Alternative Models of MOOCs, Ray Schroeder, Vickie Cook, Carrie Levin, and 

Michele Gribbins, University of Illinois, Springfield, USA 

  

PART EIGHT. Future Glimpses and Open Options 
26. The Learning Future: Personalised Learning in an Open World. Michael 

Keppell, University of Southern Queensland, Australia 

27. Peer2Peer and Open Pedagogy of MOOCs to Support the Knowledge 

Commons, Rita Kop, Yorkville University, New Brunswick, Canada, Hélène 

Fournier, National Research Council Canada 

28. MOOCs 2030: A Future for Massive Open Learning, Rebecca Ferguson, The 

Open University, UK, Mike Sharples, The Open University, UK, and Russell 

Beale, University of Birmingham, UK 

29. Open Options: Recapping this Book with Eyes on the Future, Thomas H. 

Reynolds, National University, USA, Thomas C. Reeves, The University of 

Georgia, USA, Mimi Miyoung Lee, University of Houston, USA, and Curtis J. 

Bonk, Indiana University, USA 

  



 

Preface: Actions Leading to “MOOCs and Open Education Around the World” 

 
(Book in press for 2015, Routledge) 

 
Curtis J. Bonk, Indiana University, USA 

Mimi Miyoung Lee, University of Houston, USA 

Thomas C. Reeves, The University of Georgia, USA 

Thomas H. Reynolds, National University, USA 

 

A Half Century of Opening up Education 

Many readers of this volume may regard Open Education as a relatively new term, but anyone 

who studied to be a teacher in the early 1970s will recall being assigned to read books with the 

simple title Open Education (cf. Hassett & Weisberg, 1972; Nyquist & Hawes, 1971). Many of 

the ideas promoted in these books were not unlike some of the concepts and goals associated 

with contemporary conceptions of “open education.” Terms like student-centered, 

interdisciplinary, project-oriented, individualized development, and the like were pervasive in 

these earlier books. 

 

One major difference between the idea of “open education” fifty years ago and the current 

conceptions of “open education” reflected in the two forewords and 29 chapters found in the 

eight different parts of this volume is that the former focused primarily on early childhood 

education. In contrast, today’s conception of “open education” is most often, albeit not 

exclusively, promoted in the context of postsecondary or higher education, or any form of adult 

learning in general. Another obvious difference is that fifty years ago Web-based technologies 

did not exist to provide revolutionary ways of opening up educational opportunities for young as 

well as older learners spanning the globe. 

 

The open education movement in schools of a half-century ago failed miserably; in fact, the 

classroom walls that were torn down to implement it were soon put back up. A primary reason 

for this failure was that opponents were able to focus attention on superficial aspects of the 

movement and distract potential adopters from open education’s substantive qualities. As 

Altwerger, Edelsky, and Flores (1987) explained, “open space was substituted for openness of 

ideas, [and] learning centers for learning-centeredness. The final irony is that [open education] 

was judged a failure even though (because of the distortions) it was never implemented on any 

broad scale” (pp. 9-10). 

 

One of the main reasons behind our endeavor for this book is that we hope to see today’s open 

education movement escape the fate of so many previous attempts to enhance learning and 

teaching through innovative educational practices (cf. Haas & Fischman, 2010; Mettler, 2014; 

Tyack & Cuban, 1997). Massive open online courses (MOOCs), for instance, are presently 

experiencing more than a little criticism, and though much of it is quite thoughtful, some is the 

result of MOOCs simply being the most widely publicized component of the open education 

movement during the past few years (cf. White, 2014; Wildavsky, 2014). While posing questions 

and concerns about the MOOC movement can be useful, hasty denouncements need to be 

replaced with extended analyses, global discussions, and thoughtful reports. 



 

 

In any case, the MOOC phenomenon, once lavishly praised in publications such as the New York 

Times and The Economist, has more recently become the subject of critical stories across the 

popular press. Gais (2014) quotes Ben Wildavsky, director of higher education studies at the 

Rockefeller Institute of Government in New York, as saying, “If 2012 was the year of the 

MOOC, it wasn’t too long until what some call ‘MOOC hype’ gave way to ‘MOOC hate.’” 

Similarly, Audrey Watters noted in her highly quoted Hack Education blog that while 2012 was 

the year of the MOOC (Pappano, 2012), 2013 was the year of the anti-MOOC (Watters, 2013). 

To address such concerns, we decided to bring together in this book a representative and 

rigorously edited sample of the ideas and experiences of the scholars and practitioners working 

on the frontlines of the open education movement. 

 

Anyone conducting a Google Scholar search using the terms “MOOC and education” or "Open 

Educational Resources" (OERs) will encounter a nearly endless listing of documents, blog posts, 

and news stories. Clearly, the proliferation of MOOC- and OER-related material argues 

convincingly for a book length resource to synthesize the myriad, and still emerging and 

evolving, perspectives of MOOCs and open education around the world. As part of these efforts, 

it is vital to document how such new forms of educational delivery provide hope for a brighter 

future for the disadvantaged and those too often trapped on the less privileged side of the digital 

divide. At the same time, it is also critical to discuss where they fall short. We trust that this book 

fulfills such needs, but we recognize that these are volatile topics and additional perspectives will 

come forth quickly. 

 

Perhaps the most important reason that we collaborated on this edited book is that each of us is 

committed to the principles of the open education movement. We also share an optimistic 

perspective about the realization of these ideals. Although the aforementioned open education 

movement in K-12 schools largely failed shortly after its introduction in the early 1970s, another 

form of open education, the “open university,” was introduced around the same time and has 

thrived. James (1971) described The Open University of the United Kingdom as a “new 

phenomenon,” but also acknowledged the inspiration of the open university idea “by 

developments in the United States, South Africa, Australia, Russia, and other countries” (p. 32). 

Today, nearly 60 open universities around the world enroll more than 17 million students (Guri-

Rosenblit, 2012; Lockwood, 2013; Wikieducator, 2014); in fact, a few of them, Indira Gandhi 

National Open University in India, Anadolu University in Turkey, and Allama Iqbal Open 

University in Pakistan, alone have enrollments that reach into the millions. 

 

As scholars and activists we believe that education provides the essential foundation for enabling 

everyone on the planet, regardless of their gender, age, beliefs, wealth, or social status, to make 

the best use of their core human rights to personal happiness and fulfillment as well as the liberty 

to choose their own learning paths. We concur with Johnstone (2005) who wrote, “Education is a 

fundamental human right. It is the key to sustainable development and peace and stability within 

and among countries, and thus an indispensable means for effective participation in the societies 

and economies of the twenty-first century, which are affected by rapid globalization.” We 

believe that the vast majority of likely readers of this book already share these ideals. 

 

 



 

Purpose and Goals 

Even though the e-learning opportunities provided by MOOCs and OERs continues to proliferate 

globally, little attention has been placed on how individual regions and countries are taking 

advantage of such technology-enabled learning. The possibilities for significant educational 

change, and perhaps even transformation, in developing and underdeveloped countries has been 

widely discussed and promoted. Also widely endorsed is the notion that e-learning is providing 

new educational opportunities for adolescent youth and young adults in the workplace as well as 

fostering professional development among more established older learners around the planet. 

The emergence of new forms of blended learning as well as the arrival of MOOCs and other 

forms of OERs has made e-learning front page news across all continents and societies (Bonk, 

2009; Bonk & Graham, 2006). 

 

As new digital forms of informal and formal learning proliferate, however, there is an increasing 

need to better understand how people in different regions of the world are implementing 

educational delivery innovations such as MOOCs and OERs. Even more importantly, educators, 

researchers, politicians, and countless others want to grasp what the outcomes of these initiatives 

are and how they can be improved. And, when combined with the current tidal wave of e-

learning announcements and changes, those fostered by MOOCs and open education have 

caused institutions and organizations to grapple with issues of accreditation, credentialing, 

quality standards, innovative assessment, and learner motivation and attrition, among numerous 

other areas of concern. Each passing week, it seems that there is a major report or announcement 

concerning one or more of these topics. 

 

In response to these issues, this book project explores, probes, and documents an array of unique 

implementations of MOOCs and open education in particular institutions and organizations as 

well as across regions and nations. We have invited contributions from thoughtful leaders and 

innovators whose research and practice have helped establish the movement toward opening up 

education using MOOCs and OERs. Fortunately, the vast majority of these scholars not only 

quickly agreed, but met our challenging timeline. 

 

Many of the book contributors have been long standing proponents of the open education 

movement. Most of them have been experimenting at the outer edges of traditional learning 

technology. They may have designed and taught a MOOC or perhaps crafted and disseminated 

one or more highly valuable open educational resources. Others have tested a unique MOOC 

platform or system, written strategic plans for their institution or organization on MOOCs and 

open education, or conducted research and evaluation of MOOCs and open education contents. 

Their stories and insights capture the present state of open education around the world. 

Hopefully, their ideas will inspire untold others to engage in this movement. 

 

The contributors to this book focus on the various opportunities as well as the dilemmas 

presented in this new age of technology-enabled learning. What are the different delivery 

formats, interaction possibilities, assessment schemes, and business models? And what are the 

key controversies or issues that need to be discussed and addressed. In response, the various 

chapter authors explain an assortment of specific MOOC and open education trends and issues in 

their respective locales, share key research directions and findings, and provide suggestions and 



 

recommendations for the near future. They also detail their personal experiences and stories 

related to MOOC offerings and open education developments. 

 

While we are aware that two book forewords and 29 chapters cannot offer a full accounting of all 

the MOOC and open education initiatives currently underway around the planet, we believe that 

many important goals for this volume were met. Listed below are ten of the key goals that we 

had in compiling this particular book on MOOCs and Open Education Around the World: 

 

Ten Goals: 

1. Help the reader better understand the range of MOOC initiatives and open 

education projects currently underway around the planet. 

2. Understand how MOOCs and open educational resources are impacting learners 

in different ways around the world. This goal includes obtaining a better grasp of 

the potential global impact of MOOCs and open education. 

3. Highlight pressing issues and controversies where there presently is passionate 

debate. 

4. Reflect on and plan for near term possibilities, obstacles, and trends related to 

MOOCs and open education. 

5. Gain insights into emerging trends in e-learning as well as future plans and 

visions; especially, as they relate to MOOCs and informal or self-directed 

learning. 

6. Learn how culture interacts with e-learning and open education across regions of 

the world. 

7. Emotionally connect to the stories, experiences, pilot testing situations, etc., of 

those who have attempted a MOOC or developed significant open educational 

resources. 

8. Grasp the challenges and barriers facing different organizations and institutions as 

well as entire countries in implementing MOOCs and other forms of e-learning 

and open education. 

9. Learn from some of the key instructors, trainers, researchers, administrators, 

government officials, instructional designers, entrepreneurs, consultants, and 

others involved in the MOOCs and open education movement. We intend for the 

reader to get a sense of who some of the key players currently are in this space as 

well as what issues they are attempting to address. 

10. Realize that many of the questions, criticisms, possibilities, and opportunities 

related to MOOCs and open education are global issues. While the contributors to 

this book represent diverse regions of the world, they have much in common in 

terms of their concerns, goals, initiatives, challenges, problems, and successes. 

 

We hope that the readers of this book will attain many, if not most, of these goals as well as 

those that they carry with them. If any seem unfulfilled upon completion, we encourage the 

reader to contact one of us or one of the other book contributors with his or her questions and 

concerns as well as his or her own personal stories and insights. 

 

 

 



 

Audiences and Stakeholders 

As you will quickly discover upon turning the pages of this book, MOOCs mean different things 

to different people. You will also read assorted connotations about the meaning and value of 

open education. In terms of MOOCs, some view them as a vital way to diversify one’s student 

base. For others, the emphasis is on the creation of global learning communities that share ideas, 

resources, and best practices. Still others view MOOCs as a tool for expanding access to 

education. Importantly, several of the contributors to this volume insightfully critique aspects of 

MOOCs such as the use of the term “open” by MOOC vendors who restrict access to their 

course content to a set time period and platform and further limit it to those who actually enroll. 

You will also discover quite disparate views and problems related to assessment and 

accreditation of MOOCs and open educational contents. 

 

In the midst of the wide array of MOOC and open education arguments and debates, new 

acronyms are proliferating in this wondrous world of MOOCs. For instance, you might have 

already read about cMOOCs (testing the theoretical and practical viability of connectivist-styled 

learning), xMOOCS (highlighting massive quantity of throughput with thousands of students in 

some cases), pMOOCs (experimenting with problem or project-based learning), BOOCs (big 

open online courses), MOOD (massive open online discussion) (Watters, 2013), SPOCs (small 

private online courses), and most recently, PD-MOOCs (related to professional development for 

teachers and other professionals) (Davis, 2014). In this book, the reader will also learn about 

distributed open collaborative courses or DOCCs. Still other forms of MOOCs and MOOC 

derivatives are now targeting remedial education, advanced placement, and many other crucial 

niche areas. 

 

Suffice to say, we hope that this book starts a dialogue about how MOOCs and open education 

might accelerate access to education by those living in poverty or without adequate access to 

traditional educational resources as well as for those coveting a move up in their careers or 

starting a new one. The time is ripe for such a conversation since the open education movement 

will only gain in significance with each passing year. This book might also shift common 

discussions about MOOCs and open education from technology and information access issues 

toward learning-related ones. Educators and learning professionals as well as politicians, 

information technology (IT) managers, and other educational stakeholders need to grasp that, 

from an educational standpoint, the Web has become a hub for testing, demonstrating, and 

evaluating new learning tools, formats, and ideas. MOOCs are just the latest instantiation of the 

trend toward Web-based teaching and learning. 

 

This book can provide fresh ideas and information to university and college instructors, K-12 

educators, corporate executives, administrators and IT managers, researchers, trainers, 

instructional designers, graduate students, and anyone interested in emerging trends in education; 

especially those related to open education and learning technology. In particular, this book can 

be valuable to higher education administrators and instructors as well as corporate, government, 

and military trainers who are interested in making sense of the recent research on MOOCs and 

open education as well as enhancing their understanding of key issues related to the design of 

open educational contents and courses. Instructors and instructional designers in higher 

education settings might find this book handy in special topic courses and seminars. At the same 



 

time, university deans and those in provost offices might use one or more chapters, or perhaps 

even the entire book, for faculty retreats and strategic planning sessions. 

 

We are hopeful that this book appeals to higher education administrators struggling with issues 

of where to place valued resources. In fact, IT managers in various educational sectors might use 

it for long-range planning and forecasting meetings and reports. Training managers in 

corporations or government agencies might also take advantage of the stories, ideas, and 

examples from the book to help justify their open education initiatives and strategic plans. All of 

these individuals will likely want to take advantage of these trends in a fiscally responsible, 

efficient, and strategically beneficial way. 

 

A unique synthesis on MOOCs and open education will help administrators and staff from 

learning and teaching centers on college campuses to train relevant personnel for a wealth of 

online and open teaching delivery methods and approaches now possible. There are many 

hesitant, wary, reluctant, and resistant instructors, tutors, and staff on college campuses today as 

well as in schools and corporate and military environments. This book can provide a starting 

point from which to design training materials and supports related to MOOCs and open 

education. The many stories and experiences detailed in this book might also serve to inspire 

others to engage in a MOOC, either as an instructor or as a learner. Finally, politicians reading or 

accessing this book will discover that there are countless new possibilities for enhancing the 

learning of individuals across the lifespan in their respective communities and regions of the 

world. Many free and open access resources are now available for their citizens (Bonk, 2009). It 

is time to take advantage of them. 

 

What Happens in Vegas Sometimes Becomes a Book 

It is important to point out that the impetus for this book came from a one-day pre-conference 

symposium titled “MOOCs and Open Education Around the World” that the four of us editors 

organized before the commencement of E-Learn 2013. For those not familiar with the event or 

organization, E-Learn is an international conference that occurs each year in October or 

November and is run by the Association for the Advancement of Computing in Education 

(AACE). The 2013 pre-conference symposium took place in Las Vegas and attracted over 100 

participants as well as two excellent keynote speakers, Paul Kim and George Siemens. 

Encouraged by the enthusiasm generated at the E-Learn symposium, we decided to undertake 

editing this volume, which not only includes chapters from both symposium keynote speakers, 

but also from more than 60 other scholars working at the cutting edge of MOOCs and open 

education around the world. 

 

The book starts with chapters that look back at the history of open and distance education and 

offer unique insights and critiques into current trends and events. Some of these opening 

contributors also discuss the opportunities provided by MOOCs and open education as well as 

current implementation efforts. Other chapters and sections address teaching issues, instructional 

design and quality standards, and administrator opportunities as well as dilemmas. Near the end 

of this volume, several authors pose questions and highlight unique possibilities on the horizon 

for MOOCs, open education, and related educational innovations. We recommend that you 

reflect, both individually as well as with your students, colleagues, and work teams, on the 



 

pressing questions and concerns offered in each section of the book. You will also discover a 

plethora of advice, lessons learned, and interesting future trends illuminated in every chapter. 

 

Across the 29 chapters and eight parts of this book you will find deliberations on credentialing 

policies, instructional design practices, learner-related issues, administration and management 

decisions, quality assurance standards, mobile and ubiquitous learning delivery, emerging 

technology tools for MOOCs (and their viability), and much more. Some chapters and sections 

will appeal to different audiences. Instructors will likely identify with the contributors who 

discuss instructional design ideas and offer guidelines related to them. Administrators will find 

value in the decision making that went into developing particular courses, programs, or special 

learning content for this more open or free educational world. They will undoubtedly be 

interested in the results as well. 

 

Proponents of educational trends such as MOOCs and open education continue to face a series of 

roadblocks and extended criticism, much of it rightfully so, from established as well as newly 

formed educational institutions and organizations. Many corporate and higher education 

administrators are ignoring these learning delivery innovations, while others simply want more 

information. To help clarify such issues, the reader of this book is offered a diverse array of 

viewpoints--some chapters being authored by academic scholars in the field of educational and 

instructional technology, whereas others are from founders of companies or non-profit 

organizations. Still other chapters were written by administrators and managers who have helped 

lead the way toward innovative program designs and delivery options. 

 

Geographically speaking, the countries represented in this volume include Australia, Canada, 

Germany, Kenya, India, Ireland, Japan, Malaysia, Indonesia, the Netherlands, New Zealand, the 

Philippines, South Africa, the United Kingdom, and the United States. For those who question 

whether fifteen countries adequately represent what is happening in the MOOCs and open 

education space around the planet, we need to point out that the chapter authors discuss 

innovative projects, unique partnerships, ground breaking policies, and other collaborative 

initiatives taking place in dozens of other countries. For instance, there are 18 charter member 

governments in Africa taking part in the African Virtual University (AVU) and 53 partner 

institutions across 27 countries. Suffice to say, when combined, the geographic impact of the 

various chapter contributors to this book is quite immense. 

 

In response to those who are concerned with the impact of MOOCs and open education on 

underrepresented populations or with diverse learners, we have specifically targeted several 

prominent contributors who provide data and accounts of what is occurring with less privileged 

populations or in less developed parts of the world. For instance, in addition to the AVU, 

mentioned above, readers of this volume will learn about unique mobile learning projects 

sponsored by the Commonwealth of Learning (COL) as well as a couple of strategically 

designed MOOCs from the World Bank Institute. Many other chapter contributors have made 

concerted efforts to offer educational services and resources to those who would not ordinarily 

benefit from courses or programs offered by their institution or organization. 

 

Of course, as free and open Web resources and tools for learning become accessible by larger 

portions of the global population, the locations and affiliations of the authors, organizations, or 



 

institutions are increasingly less indicative of where the impact is taking place. As you will soon 

discover, in fact, those enrolled in or taking advantage of the MOOC, OER, and 

OpenCourseWare (OCW) offerings that volume authors have taught, designed, or evaluated 

undoubtedly come from all parts of the globe. 

 

Before we close, we feel compelled to mention that this book is actually our second such 

collaborative effort. Three of the editors of this book (Bonk, Lee, and Reynolds) organized a 

similar symposium at the E-Learn conference in 2008, also held in Las Vegas. That symposium 

was focused on the state of e-learning in Asia, and yielded a special issue of the International 

Journal on E-Learning (Bonk, Lee, & Reynolds, 2009) as well as a print-on-demand book. 

Reeves (2009), also an editor of this book, served as a discussant at the 2008 symposium and 

contributed the concluding article of that special issue. Additionally, several authors of that first 

volume, including Melinda Bandalaria from the University of the Philippines Open University 

(UPOU), Sanjaya Mishra now with the COL, and Zoraini Wati Abas, formerly of the Open 

University of Malaysia (OUM), and now with the Universitas Siswa Bangsa Internasional – The 

Sampoerna University in Jakarta, Indonesia, also contributed to that earlier symposium and book 

project. In the coming years, we hope to reconvene the participants of the two symposia we have 

coordinated, and, in the process, meet many of you at the next such a special conference event 

whether in Las Vegas or some other location on this planet. 
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book editors and the respective chapter authors be highly responsive, collaborative, and flexible 



 

in order for the MOOCs and Open Education Around the World book to be completed in a 

timely fashion. We feel quite fortunate, indeed, that each and every one of the authors has been 

open to our suggested edits, modifying their contributions when it seemed the right thing to do, 

and sticking to their metaphorical guns when they believed it was warranted. We have enjoyed 

working with each of them and learning about their MOOC and open education projects, desires, 

and experiences. They all are fantastic new friends. 

 

We encourage readers to peruse the bio sketches for all the contributors to this volume found at 

the end of each chapter. We hope that the addition of a picture for each contributor along with 

their brief bios will help you discover many personal connections both now as you read parts or 

all of this volume as well as when you might encounter one or more of these contributors at a 

conference, summit, meeting, or some other situation. As you read the chapters, you will 

discover that this is a quite impressive group. 

 

Third, we thank Alex Marsulis, Daniel Schwartz, and the highly professional team at Routledge. 

They have provided invaluable guidance and held us to our deadlines firmly, yet kindly. 

 

Lastly, we thank our friends and colleagues from around the world for their informational 

supports and encouraging comments related to this huge MOOCs and open education project as 

well as our families (including our animal companions) for sacrificing time with us while we 

worked on this book. 

 

As we close, the four of us feel quite humbled and immensely fortunate that, through the 

preconference symposium, special journal issue now in press, and, most importantly, this 

particular book, we have had a chance to contribute in a small way to what some may eventually 

call the most significant movement of the twenty-first century; that is, the genuine opening up of 

education in its many unique and exciting formats and disguises. 
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